
Teaching Statement
Marc Toby Grinberg

“His tutorial was one of the most enriching academic experiences I’ve had at Stanford.”*

“He cared about the quality of my work and that made a big difference in my learning.’’

“Marc is super knowledgeable and enthusiastic. Real experiences inform his teaching.”

I have had the opportunity to design and teach six ofmy own courses to undergraduates andMaster’s
students. To provide an effective learning experience, I devote considerable time discovering how
to teach students to think about empirical and normative questions in politics. By emulating great
professors and experimenting in my courses, I have refined a teaching philosophy that emphasizes
active learning, inclusion, argumentation and writing, mentorship, and two-way feedback.

Teaching Experience and Philosophy
I have developed four courses from scratch: building a syllabus to achieve learning goals and
designing lesson plans to engage students with a variety of backgrounds and learning styles.†

I currently teach an advanced undergraduate seminar Is World Peace Possible? Using theory from
political science and evidence from recent history, we seek to understand the causes of war in order
to assess the possibilities for peace. By the end of the course, students are able to engage with
theoretical and empirical research, and to think constructively about the strategies that states and
non-state actors might use to prevent contemporary international conflicts.

Previous, I co-taught a large lecture course on War and Peace in American Foreign Policy. The
course explored the evolution of US foreign policy since the colonial period, focusing on both
major events and recurrent strategic challenges. Students learned to use theories and methods from
political science to analyze decisions about the use of force and to think about the conditions under
which military force is an effective or appropriate instrument of American foreign policy.

The first course I taught, Understanding and Solving Global Challenges, is an advanced course
on IR theory and foreign policy design that pulled from my experiences in the US government.
Students learned about the international and domestic sources of state behavior, and how to use
theory and evidence to design solutions to contemporary policy challenges. I had the opportunity
to teach this course twice: first to Master’s students and then to undergraduates.

In addition to my own classes, I served as a TA for courses in international relations and political
theory. Through these experiences, I refined a teaching philosophy based on five principles:

*Quotes are from anonymous student evaluations (with minor grammatical corrections).
†I describe three of the courses here. Syllabi are available at www.marcgrinberg.com
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1. Active Learning

“Marc made a very hard subject seem approachable, practical and interesting. He broke down
concepts very well and used simple examples to help solidify our knowledge.”

“Marc is a very effective discussion leader. He had us do activities to engage with concepts.
He asked thought-provoking questions and pushed us to get answers ourselves.”

Students learn in different ways. My courses mix lecture, discussion and in-class activities to keep
students engaged and to accommodate various learning styles. Because not every student feels
comfortable speaking up in a discussion, I frequently break the class into pairs and small groups
to lower the stakes. Hands-on activities, like policy debates and strategic games, allow students to
engage material on their own terms. And I encourage my students to meet with me outside of class.

My teaching employs elements of the flipped classroom model. In my seminar courses, I spend
the last third of a class introducing students to a new concept. Then at home, with this intellectual
foundation from class, they engage the theoretical literature and contemporary cases. The next week
in class, we consolidate learning through discussion and activities. Reviews have been positive:
students that struggled with abstract thinking reported that concepts were easier to grasp when first
introduced in class rather than in technical readings. In my lecture course, I had students read
about the history of America’s engagement with the world, while I lectured about the institutional
and ideational sources of US foreign policy. This allowed us to cover more material and provide
students with historical cases to motivate theoretical concepts.

2. Diversity and Inclusion

“He was very effective in making the classroom a comfortable environment to talk.”

I believe deeply in diversity, inclusion and justice. My research in political philosophy argues
that the most compelling forms of equality require, first, that individuals are autonomous. The
implication is that if we care about equality, we must eliminate the subtle constraints that prevent
people from forming authentic selves, including social pressure and implicit bias. I operationalize
this in my approach to teaching by giving voice to under-represented scholars, welcoming diverse
views in the classroom and encouraging students to consider issues from alternative perspectives.

I have been fortunate to teach diverse groups of students, including many first-generation students
and international students. I find classroom diversity to be a strength because it creates an environ-
ment in which people approach the material with distinct background knowledge and assumptions,
and a variety of normative commitments. My courses help students consider issues in international
relations from many viewpoints: that of other people within their own society, of the citizens of
other countries, and of the people who are particularly vulnerable to the tragedies of world politics.
For example, my course Understanding and Solving Global Challenges concludes with a series
of policy-design labs in which students develop evidence-based solutions to contemporary global
problems. I encourage students to approach this exercise from the perspective of a country that is
not their own and to consider the human costs and benefits, requiring them to put aside their own
commitments and think about the interests and values of others.
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3. Argumentation and Writing

“I’ve never had a TA help more with the nascence and growth of a paper.’’

“I appreciated his generosity in helping me to learn to write in a new way. When I came to him
with a seed of an idea, he helped me structure it into a coherent argument.’’

I spend considerable time in class – and especially office hours – helping students learn how to de-
velop logical arguments and communicate them persuasively through writing and speaking. I find
that many students who understand complex concepts and have creative ideas, struggle to express
them clearly. In the weeks before assignments are due, I hold sessions in class and extra office
hours to help students develop ideas and build a logical argumentative structure. For example, in Is
World Peace Possible?, I hold workshops in which students build out a policy memo step-by-step.
I also provide extensive comments on written material to help students develop writing skills.

4. Mentoring and Advising

“Marc’s generosity with his time was unprecedented in my experience and it helped me get the
most out of the course... Always willing to put in extra work for his students.”

“Marc was really approachable and I always felt like he was willing to help me understand, no
matter how stupid my questions.”

I always make a reciprocal commitment to my students: I promise to put in as much effort as
they do to help them learn the material. Since lessons that work for some students do not always
work for others, I make myself available to meet outside of class to go over material and explore
their interests. I also make a point of reaching out to students who appear to be struggling to offer
assistance and support. When a student fell behind in a recent class, I worked with their dean to
ensure they had the academic support they needed to graduate on time.

5. Pedagogy, Feedback and Iteration

“Marc took our mid-quarter feedback to heart and worked to integrate it into lessons.”

“Unique and interesting course...definitely encouragedme to think in ways I never had before.”

I am constantly working to improve my teaching and the student experience. Through informal
check-ins and formal mid-quarter evaluations, I solicit comments and advice from students. This
feedback is used to modify class plans, readings and even assignments. For example, between
the two iterations of my course on Understanding and Solving Global Challenges, I completely
redesigned the syllabus based on lessons learned from in-depth conversations with former students
andmy own observations of what did and did not work. Onemajor change I made was shifting from
a weekly 3-hour seminar to two 1.5-hour sessions. This new structure allowed me to give students
an opportunity to develop intuitions about theory (on day one) before engaging with readings that
critically assess evidence and apply concepts to real-world problems (on day two). I also seek
outside expertise from teaching workshop. In one of my final years at Stanford, I served as the
department liaison on teaching to help other graduate students develop their classroom skills.
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Teaching Interests
I am prepared to teach core undergraduate and graduate courses in international relations, political
theory, political methodology and public policy. I also welcome the opportunity to teach specialized
courses related to my research interests in conflict, cooperation, statecraft and the arms trade.

International Relations Political Theory Methods Public Policy

International Relations Theory Global Justice Research Design US National

International Security Liberalism Causal Inference (U) Security System

International Institutions Distributive Justice Game Theory (U) Policy Design

US Foreign Policy Freedom/Autonomy and Analysis
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